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INTRODUCTION
The emerging middle school movement throughout the United States

today is. in part, an effort to rediscover, sedefine, revamp, and rein-
troduce the basic pedagogical principles of adolescent learning upon
which the junior high school was originally established almost seventy
years ago.

A middle school may be defined as the school which stands.
academically, between elementary and high school, is housed
separately (ideally in a building especially designed for this
purpose), and offer s at least three years of schooling beginning
with either grade five or six. A middle school functions as a
separate intermediate school that combines one or more of the
elementary grades with the lower secondary grades, and there
is general agreement among educational planners that the ninth
grade should he omitted from all -definitions of the middle
school. (15)*

The establishment of a new middle school or the transformation of a
junior high school to a middle school program or philosophy within a

school district pros ides a unique opportunity for professional rededica-
tion and cooperation between elementary and secondary classroom prac-
titioners Unfortunate6, studies indicate that this ongoing reorganization
of the grades in the intermediate or middle schooling years has been
attributed to such basic reasons as eliminating crowded conditions in
other schools within a district, justifying the construction of a new
building to the school board or voters, nun ing the ninth grade into the
senior high school, and facilitating a desegregation plan or court order.
Curricular and instructional reasons for developing a middle school
program often seem to he cited as secondary criteria. (1, 19. 22, 44, 54)

Nuntbers in parentheses appearing in the text otter to the Selexted Researxh Reterenxes
beginning on page 26
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THE MIDDLE SCHOOL
Many variables influence a middle school. Tratisel.ke and Mooney

identify the following as extremely important organizational considera-

tions:
I. A middle school takes full cognizance of the dynamic physical.

social, and intellectual changes that are occurring in young people during

the 10- to 14-year-old span. and provides a program with the major

purpose of creating a facilitative climate so that the transescent can

understand himself and the changes that are occurring within and around

him.
2. Middle schools generally locate the ninth grade, with the awesome

influence cif the Carnegie unit, in senior high school settings. The

rationale supporting this decision is usually that ninth graders are more

like tenth, eleventh, and twelfth grade students than like seventh and

eighth grade students.
3., Middle schools provide opportunities for innovation. Such innova-

tions might include team teaching, individualized instrurtion, flexible

scheduling, and smile form qt. continuous pro,Oess: Flexible rearraonye-

ments of time, space' materials, and people give evidence to the valtif of

the true middle school.
4. Middle schools de-emphasize the sophisticated activities that are

commonly found in the janior high school, such as marching bands,

interscholastic athletics, and sophisticated dances. The program of ac-

tivities which is provided permits each child to participate and is based on

the personal development of the student rather than the enhancement of

the school's prestige.
5. Middle schools provide opportunities for exploratory study and

innchment activities earlier than do conventional elementary schools,

6. Middle school instructional staffs combine the usual talents de-

veloped by teachers trained and oriented in the elementary school with the

ability to specialize in a given field, so often a "characteristic** of a

secondary teacher. (53)

Profile of the Middle Schooler
Proponents of the middle school support the rationale that children

10 to 14 years old constitute a distinct stage of development involving

6
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similar physical. (47, 42) emotional and social. (17, 49, 48, 18, 8) and
mental characteristics. (6)

Eichhorn introduces the term of.!'transescence": "Transescence is the
stage of development which begins prior to the onset of puberty and
extends through the early stages of adolescence." (17) On the average.
the transescent child is taller and healthier than her/his group in past
generations. Although performance does fluctuate, the transescent is an
eager and able learner. 'While often displaying somewhat emotionally
erratic, inconsistent, and unpredictable behavior, the transescent is
highly dependent on peer group acceptance and praise rather than adult
approval.

Grkde Organization
According to a 1963-64 NEA survey (50). only ;20 of 433 school

systems reported schools organized on a grades 5-6-7 or 6-7-8 pattern. In
1967, Cuff (10) identified 599 middle schools in the United States, and in
his 1967-68 survey, Alexander ( I) identified 1,101 middle schools in the
nation classified solely on the basis of grade organization. During 1969-
70. Kealy (28) identified 2,298 operational middle schools. By 1976,
based on grade organization and/or stated program philosophy, there will
be over 5.000 middle schools throughout the nation.

Approximately 60 percent of middle schools include grades 6-7-8; 30
percent have a 5.6-7-8 vertical organization; and the remaining 10 per-
cent include grades 4-5-6-7, 5-6-7, 6.7-8-9, or 4-5-6-7-8. ( I) The most
appropriate grade organization cannot be determined from the available
research. According to Creek (9) and Ducas (12) sixth-grade pupils are
more like seventh graders than fifth graders because of the early onset of
puberty in most sixth and sevetith graders, while fifth graders behave
more like children than early adolescents. Ducas (12) and Myers (39) in
separate studies concluded that ninth graders are more like tenth graders
than eighth-grade pupils in terms of physical, social, emotional ,and
intellectual maturity . These studies would tend to support the 6-7-8 grade
organization for the middle school , but other studies counter that it makes
no significant difference to the educational achievement, (24) self-
concept, (37) or attitude toward school (52) whether fifth- and/or sixth-
grade pupils attend an elementary or a middle school. This is definitely an
area in need of additional research.



In many districts a 6-7-8 grade organization is called a junior high and
in other districts a 7-8-9 grade pattern is called a middle school. Accord-
ing to McGlasson, (34) because of this semantic confusion and labeling

' problem, the grade levelPorganization and the actual title of a school
'building offer no real clues as to the real curricular program or educa-
tional philosophy. Therefore, educators must address the critical ques-
tion, "What is a middle school program?"

CURRICULUM AND- INSTRUCTION
In many states, aside from general standards and administrative

guidelines, there is no specific or mandated middle school policy.
Thereby, many new middle schools or transformed junior highs have the
opportunity to become unique institutions. Regardless of the type of
staffing pattern or the scope and sequence of the course offer ings, the two
most dominant innovative features involve some form of individualized
instruction and team teaching. ( I)

Individualized Instruction
An integral curricular component in the middle school is the unipac,

Although it is called by many names, basically the unipac is an indi-
vidualized learning package for student self-directed study requiring the
use of a multi-media resource center or laboratory. The tinipac, with
many organizational formats is a teacher-constructed, subject-oriented,
self-instructional unit containing an overview or introduction*, general
and specific learning objectives, content outline, student activities sec-
tion, pre- and post-unit evaluation instruments, and additional require-
ments dictated by a particular discipline or the interests and abilities of the

student. (14)
Many middle schools attempt to provide for individual differences to

some degree by introducing minicourses in the curriculum, (13, 28) while
some schools even incorporate phased elective course, offerings in
selected English and language arts programs. (30) The establishment of a
ininicourse program within the middle school is a refreshing alternative to
the traditional or more conventional program. Minicourse offerings vary
from three to twelve weeks in length, allowing the teacher and the student
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sufficient time to Inv estigate important topics selected from the pure
social sciences, English, or rellited arts. Dupuis (13) suggests that most
minicourse programs that falter do so because of a lack of commitment in
terms of in- service training and continuous pros isions for ongoing evalu-
ation His studies reveal that min 'course programs are justified because of
their relevance to the "real life" curriculum, their flexibility in pro-
gramming a nd scheduling , their tendency to encourage the use of teacher
expertise and input, and their ability to meet the individual needs of
adolescent learners. 0

Team Teaching
Team teaching maximizes teacher talent and pros ides opportunities for

the interdisciplinary approach. The team usually pros ides sere ices which
include counseling, c atuatlaag, diagnosing, teaching, and planning.
Team members usually represent subject fields such as language arts,
reading, social studies, mathematics, and science. (35)

Flexible and modular scheduling within the team teaching structures
permits max innim planmng and implementation by all team menwers.
(21) Tobin. (51) concludes that in grades five and six teaming can he
achieved by all teachers teaching all subjects who .ire cooperatively
planning specific units as a group. While in grades seven and eight, the
staff can group themselves into subject areas that cross grade lines or,ms,
in grates five and six, group themselv es by grade level and assist each
other in all subjects regarthe,ti tif ;caller specialization.' SAM
spejalists guidance, aft, music, physical education and recreation,
indusTrtrtrarfs, ocational arts, modern foreign languages, and home
economics should he included in teams or should he avail tble to meet
vv ith all groups to assist in planning and assessment.

Some teams ma) be composed of all elementary certified teachers and
other temps may be composed of all secondary school certified profes-
sionals Of course, staff organization is often dependent upon distrm of
state requirements There is no available research indicatin,t; the most
desirable staffing organization fill team teaching in the middle school.

Smorgasbord of InstructiOnal Practices
In Davis' survey middle school teachers demonstrated the use of More

inaov atke practices when Lompared to junun high school wailers. Iu
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terms of student educational and persodal development faCtors, innova-

tive teaching and organizational pracfices produce more henef icial results

than traditional or conventional practices. (41) No two middle school
programs are identical although independent and individualized instruc:

non and team teaching are common middle school features, Innumerable

instructional and miledern leaching techniques are reflected in hundreds of
middle school curriculum guide and brochures including small and large
group instruction, closed circuit television, selCcontained classrooms,

intramural programs, flexible scheduling. % ideotaping and audio/
feedback and storage units, special tutorial programs, interdisciplinary
teaching, and partial and total departmentalization. (16. 32, 27. 4)

Koslick was essentially concerned with an analysis and comparison of
the instructional modes employed by social studies teachers in mid& and
junior high schools. His study has ramifications for all middle and junior
high school educators. Also a concern in his study was the et ftvt of
teacher certification upon the instructional modes employed in the class-
room, the use of certain verbal behaviors on the part of both teachers and

students, and the perceptions of junior and middle school teachers toward
t the middle school organizational philosophy, objectives, and goals

Statistical analysis of the results of his investigation reveal the following.
I. Middle school teachers did not display a use of instructional males

, in the classroom that differed from those used by junior high tea..-hers,

2. Middle school teachers did use significantly more eliciting verbal
behaviors when teaching, compared to the junior high school teachers

3. Middle school teachers with elementary certification displayed a
greater Ise of a % ariety of classroom instructional modes compared to

middle ehool teachers with secondary certification.
4. There was no significant difference between middle school and

junior high school teachers in terms of understanding the philosophical

purposes, goals, and actual practices of the middle school. (32)
Based on the results of his study, Koslick (32) recommends that

teachers in all organizational plans should be encouraged to employ a
variety of instructional modes in the classroom with special emphasis on

the cognitive levels of examination and open exploration or discussion

Furthermore, school districts planning to introduce the middle school
organizational scheme should provide a complete in-service program for
teachers and parents so that everyone undastands the basic intent of the

new program.

10
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PROFESSIONAL STAFF

(
The. Teacher

The uniqueness of the middle school is reflected in the various duties of

the classroom teacher which may include sere ing as a teacher-adviser,
resource person, tutor, curriculum plane r, seminar director, and teacher
of large and small group sessions. The potential middle school edu.:ator
must adequately demonstrate competencies that reveal special under-
standings, skills, and attitudes necessary in order to work successfully
with the transescent in an open stud( nt-oriented climate. (38, 39) There is
a definite reed for expanded presery ice and in-service programming for
prihcipals, teachers, counselors, and para-professionals within the mid-
dle school community. (5, 20) While the middle school movement
represents a positive option for public school adolescent education in the
United States, many educators hay; e established middle school programs
with almost complete disregard for presery ice and in service training for
faculty and staff. In-service workshops, summer seminars, and graduate
level courses for the middle school and junior high school practitioner are
of paramount importance in maintaining effective programs. (32, 46)
Teachers should have the opportunity to identify specific curricular and
instructional problems during in-service educational sessions and this
should be the basis of investigation and study. A brief pre-workshop or
pre-course questionnaire should provide valuable input for program
planning as illustrated by a contim.ng education questionnaire from The
Pensylvania State University for prospective middle school workshop
teachers. (See Appendix A.)

The Principal
If the traditional role of the teacher has changed within the e'r-iierging

middle schov)1,,en the role of the principal has been drastically altered I
even more. As the edacational leader of the school building. the principal
in many middle schools actually serves as a part-time team member or
subject matter resource person in addition to the more traditional duties
involving management, finance, community and parent relations, super
vising para-professionals and non-teaching staff, and teacher Nrfor-

13 I I



mance, evaluation, and supervision. Bobroff, Howard, and Howard have
investigatzd the professional. preparation of principals and submit the
following conclusjon:

". . . the principal of the junior high and middle school has
Neldorn had specific training for the position. She/he clearly
sees the need for such preparation and is particularly aware of
the need for studying adolescent psychology and understanding
the characteristics of this age group." (3)

Slate (43) sugiests,that a special Laming program for all middle school
principals include a supervised internship based on performance objec-
tives, use of simulation techniques, and definite plans for continued
in-service training.

The Guidance Counselor
Because of the ambivalent natures and varying rates of maturatioi

among emerging adolescents, they are good subjects for counseling
services. Adolescents are more in need of and more receptive to the
adstages gained from personal guidance than any other age group.

......anbrook (46) and Ryan (43) are critical of the lack of coursework in
counseling and guidance in intermediate teacher training. Either in
specific coursework or as part of their overall professional education,
middle school teachers and teacher candidates should develop an under-
standing of the basic skills in counseling middle schoolers. This is of
paramount importance because or the teacher-ads isor role of the class-
room teacher.

The counselor's duties must include close cooperation with the teach-
ing teams since students in the middle school afe now beginning to
consider career choices. Therefore, middle schools have both the respon-
sibility and the opportunity to develop career education for student
investigation and exploration.

The career education program in the middle school iv threefold:
I. Opportunities in the subject areas to investigate many of the major

careers associated with each subject area.
2. Activities outside of organized instruction which can serve as

investigative opportunities concerning careersclubs, hobbies, sports,
part-time jobs, and school projects.

14



3. Counseling, testing and educational planning in terms of self-
concept self-awareness and career choice. (50)

Recommendations based on Arhelger's research regarding guidance
services for the adolescent are enlightening and reinforce the earlier
findings of Wogaman: (55)

I. Teachers, parents, papils, and other persons in the communities
should have a greater share in planning the guidance programs of the
junior high schools. Teachers should participate more extensively in
planned guidance activities.

2. Counselors should be relieved of responsibility of an administrativ e
or supervisory nature, including duties connected with attendance and
discipline.

3. When the numbei of qualified guidance personnel has been in-
creased and greater teacher participation in the guidance program has
been assured, many schools may profitably give more emphasis to
heretofore neglected sources of pupil information, such as, sociograms,
autobiographies, and some types of tests.

4 Group guidance activities should be augmented and subsequently
integrated with the entire curriculum. The schools should utilize com-
munity resources. (2)

Neher's survey of middle school teachers reveals the need for more
counselor-teacher interaction especially in matters dealing with occupa-
tional information and methods used to teach it:

I. Since the middle school system of grade grouping is flexible and
adaptable to various types of exploratory programs, a broad base of
occupational information should be presented to children at this stage of
educational development before they arc channeled into some specific
type of training program at the high school level.

2. More information should be available concerning each student's
occupational interests and abilities. Many kinds of career kits, tests, and
even computer aids arc availatic to ascertain the occupational aptitudes
of students. The resulting data should be recorded in the cumulative
records and made available to each teacher and counselor.

3. Curriculum revisions should be continuous, so that subject matter is
not static or outdated, and so that it can be enriched to fit students' needs,
abilities, and interests. Occupational changes related to subject matter
should be considered in current curriculum studies.

4. OccupatiOnal literature and materials should be more widely avail-

13
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able in the library . guidance departments. and classrooms Additional

occupationally oriented programmed learning units. textbooks, career

kits, games, audio v isual aids, and literature could be a valuable supple-

ment to each teacher's course content.
5. Teachers would he well advised to place more emphasis on

employment facts and attitudes, requirements. skills, and wages as-

sociated with the cluster of occupations related to their subject areas

6. Follow-up studies should he made available concerning each

former student's occupational history. Repeated changes in a choice of

occupations following graduation may indicate a lack of occupational

information and preparation. Recent graduates should he used as resource

speakers to discuss problems in employment and the importance of

completing high school training.
7. An increasing numner of courses and workshops in occupational

information should he offered to middle school teacher, Career oriented

programs should he developed with supers isms and teachers of nearly all

subject areas involved :n the planning.
8. There is an indication of a need for more coordination between the

counselors mill middle school teachers in the exchange of occupational

materials and information concerning individual student's specific occu-

pational interests and abilities. It would also be ad vantageous to increase

the number of conferences between parents, teachers, and counselors

concerning students' occupational possibilities. (40)

EVALUATION
In this age of accountability it is not advisable to invest time, money,

and energy into an educational enterprise unless an ongoing assessment

and evaluation is provided that is based on established objectives and

clear-cut goals.
Hines provides tne following list of hypotheses for longitudinal re-

search concerning all aspects of the middle school movement:
I. Pupils in the middle school become more self-directed learners

than pupils in the control (traditional) schools.
2. Pupils in the middle school will have fewer and/or less intense

social and psychological problems than pupils in conventional schools.

3. Achievement of middle school pupils on standardised tests will

14 16



equal or exceed that of pupils in conventional schools.
4. Middle schot pupils will achieve as well as or better on standard

measures of physical fitness and health as pupils in conventional schools.
5. Pupils in the middle school will hold more favorable attitudes

toward school and schooling, than will pupils in conventional schools.
6. Middle school pupils will hold more adequate self-concepts than

will pupils in the conventional schools.
7. Social acceptance among middle school pupils will be higher than

among thoSe in conventional schools.
8. The average daily attendance record of middle scI-,000)1 pupils will

excel that of pupils in conventional schools.
9. Measures of creativity among middle school pupils will show an

increase rather than a decrease during middle school years.
10. Middle school graduates will compile better academic and social

records in the ninth grade than will ninth-graders from the control
schools.

1 I . Middle,school graduates will drop out less frequently from senior
high school than will pupils who follow the traditional pattern.

12. Middle school teachers will more often use practices which ex-
perts generally recommend as superior.

13. Teachers in the middle school will experience a higher degree of
professional and self-satisfaction than teachers in conventional schools.

14. Teachers icy ale middle school will utilize greater variety of learn-
ing media than will teachers in conventional schools.

15. Teacher turnover will be less in the middle school than in conven-
tional schools.

16. Teachers in the middle school will be more open to change.
17. Teacher absentees will be less frequent than in conventional

schools.
18. Patrons of the middle school will hold more positive attitudes

toward objectives and procedures of the school than pztrons of conven-
tional schools.

19. Principals of experimental and control schools will have similar
operating patterns within each school ystem. (26)

While Hines' hypotheses are sukable for legitimate and scholarly
study, Georgiady and Romano (23,41) pride less scientific criteria but
an equally important practical checklist for evaluating a middle school
program:
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Is continuous progress provided for?
Is a multi-materials approach used?

Are class schedules flexible?
Are appropriate social experiences provided for?

Is there an appropriate program of physical experiences and in-
tramural activities'?

Is team teaching used?
Is planned gradualism provided for?
Are exploratory and enrichment studies provided for?
Are there adequate and appropriate guidance services?

Is there provision for independent study?
Is there provision for basic skill repair and extension?
Are there activities for creative experiences?
Is there full provision for evaluation?
Does the program emphasize community relations?

Are there adequate provisions for student services'?
Is there sufficient attention to auxiliary staffing?

TRANSITION FROM JUNIOR HIGH
TO MIDDLE SCHOOL

With the construction of many new middle schools and given the
growing enthusiasm for this movement, there is a widespread feeling
among some zealous middle school ads orates that the junior high school
is obsolete and antiquated This is a false and unsupported assumption.
Although the physical ens ironmem is important in the middle school
and e cry one enjoys air-conditioning. carpets. and soft music in the
halls, some of the most successful middle school programs have been
implemented in old junior high school buildings with little or no renova-
tion.

When twkance planning is possible, most school districts develop a
step-by-step procedure or master plan for the construction of a new
middle school building and the implementation of a middle school pro-
gram within the facility. The plan adopted by the Carlisle Area School
District in Carlisle.. Pennsylvania. represents a model middle school
planning guide. (See Appendix B.) Depending on the time and resources
available, a school district contemplating the transformation of a junior
high st.hool to a middle school normally deelops a modification of this
type of model or planning guide.

16
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CONCLUSION
Generalizations suggested to teachers by middle school research indi-

cate some definite trends:
1. While the 6-7-8 grade re-organization is the most common pattern,

there is no available research to support any one kind of grade organiza-
tion.

2. Although there are some conflicting studies, most middle school
students show improvement in achievement, self-concept, and attitude
toward school when exposed to innovations associated with the middle
school program or when compared to students enrolled in more tradi-
tional learning programs or junior high schools.

3. There is a definite need for more pertinent research related to all
facets of the middle school program in terms of curriculum, instruction,
and communication.

4. There is a definite need for expanded middle school oriented
preservice and in-service teacher training.

5. Middle school teachers seem to demonstrate the use of more student
Oriented modes of instruction and learning strategies and actually imple-
ment more innovative techniques in the classroom, when compared to
teachers in more conventional junior high schools.

The middle school represents a refreshing and viable alternative to the
modern educator desiring a meaningful voice in the destiny of her/his
students academic experiences. With improved teacher preparatory pro-
grams at both the undergraduate and graduate level (46) and relevant
presery ice and in-service teacher training, the middle school teacher will
be better prepared for successful teaching.

The middle school is now a reality. It has finally emerged as possibly
the most exciting educational enterprise in decades, for educators and
students alike.
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APPENDIX A
The Pennsylvania State University (29)

Continuing Education
Delaware County Campus

MIDDLE SCHOOL ACTION WORKSHOP
eRELIMINARY PLANNING QUESTIONNAIRE

Years of Prof esstonal Teaching Expe' ience
Years of Middle School Teaching Experience
Total Credit of Graduate Lod C .irse Work in the Middle School
The genera. sta' ements refer to 1, ll rrkula and instruLtional Lorkerns, eduLational
onimunity Looperat mil, Lommunk anon dy mum s, and psy OM ogiLal aspexts Of
middle school teaching.

DIRECTIONS Selet t and rank in order ot your professional priority the topics
which should he included in an action workshop for middle
school practitioners Rank the topics from I through IS. The
most important topic should he ranked I and the least important
IS

Identification, construction,
implementation, and esalua.
non 01 Indls idualized learning
materials and actisines

Open education

Interdisciplinary planning and
cooperation

Orgaturation 01 a nongraded,
continuous progress program

Curricular innosanons in the
separate subjects

Interaction analysis and sys.
temat is observation
unproxing classroom climate

Behavioral objectoes and
competency .based instruction

Writing research grants for
middle school teacher-
oriented programs

Junior high schoolfriend or
foe

['rends and exemplary pro.
grains in the middle school
movement

Community participationa
public relations task

Introduction to the middle
schooltheory and practice

Psychology ot the adolescent
learner

Teacher as the counselor

Responsibilities ot the ad- Physical and emotional
numstrator, teacher, para. growth of the adolescent
prolessional, student, and pa- learner
rent Certification requirements tor
Staffing pattetns and organira. the middle school teacher
tional gimping ot teachers elementary or secondary,
and students orientation

Identify other major minx s and ak.tixities whiLli should bz included in a middle
school aLtion workshop from your professional s le %%point on back of form

21

21



A
P

P
E

N
D

IX
 B

M
ID

D
LE

 S
C

H
O

O
LS

) 
17

)
G

en
er

al
 P

la
nn

in
g 

O
ut

lin
e

C
ar

lis
le

 A
re

a 
S

ch
oo

l D
is

tr
ic

t

Y
ea

r
A

re
a 

of
 C

on
ce

rn
A

cu
ra

s.
Pe

rs
on

ne
l

L
ea

de
rs

)

19
74

-7
5

M
id

dl
e 

S
ch

oo
l P

hi
lo

so
ph

y
R

ea
d

B
oa

rd
A

ss
oc

ia
te

 J
H

S

fo
r 

C
ar

lis
le

V
is

it
C

en
tr

al
 0

1 
lic

e
P

rin
ci

pa
l

D
is

cu
ss

T
ea

ch
er

s 
(6

-7
-8

)
(C

ur
ric

ul
ar

 a
nd

 In
st

ru
c-

P
ro

po
se

 A
lte

rn
at

iv
es

A
rc

hi
te

ct
tio

na
l P

at
te

rn
s)

C
on

su
lta

nt
( 

s)
P

at
ro

ns
S

tu
de

nt
,

E
le

m
en

ta
ry

 a
nd

S
ec

on
da

ry
A

dm
in

is
tr

at
or

s
19

75
-7

6
E

du
ca

tio
na

l S
pe

ci
fic

at
io

ns
C

om
m

itt
ee

T
ea

ch
er

s 
(6

-7
-8

1
M

id
dl

e 
S

i:1
m

o!
C

en
tr

al
 O

ffi
ce

P
rin

ci
pa

l
A

. O
bj

ec
tiv

es
A

rc
hi

te
ct

B
. I

ns
tr

uc
tio

na
l

S
tu

de
nt

s

O
rg

an
iz

at
io

n
P

at
ro

ns

C
. C

ur
ric

ul
um

C
on

su
lta

nt
(s

)
D

. F
ac

ili
tie

s

C
om

m
un

ity
 In

fo
rm

at
io

n

19
76

-7
7

F
ac

ili
tie

s

P
T

A
B

oa
rd

 M
em

be
rs

N
ew

sp
ap

er
S

ta
ll

C
lu

bs
B

eg
in

 c
on

st
ru

ct
io

n
A

rc
hi

te
ct

C
on

tr
ac

to
r

C
om

m
um

ca
um

s
C

oo
rd

in
at

or

A
rc

hi
te

ct



19
76

-7
7

C
ur

ric
ul

ar
 G

ui
de

lin
es

(C
on

t t

In
st

ru
ct

io
na

l M
od

e

P
up

il 
P

ro
gr

es
s 

R
ep

or
ts

D
ai

l,.
 S

ch
ed

ul
e

A
th

le
tic

 P
ro

gr
am

G
ui

da
nc

e

N
lc

di
a 

C
en

te
r

19
77

-7
8

T
ot

al
 P

ro
gr

am

P
ar

en
t O

rie
nt

at
io

n

19
78

.7
9

O
pe

n 
M

id
dl

e 
Sc

ho
ol

s

C
om

m
itt

ee

E
pe

rim
en

ta
tio

n

C
om

m
itt

ee

C
om

in
itt

ee

C
om

m
itt

ee

C
om

m
itt

ee

C
om

m
itt

ee

S
im

ul
at

io
n

T
ea

ch
er

s 
(6

-7
-8

1

T
ea

ch
er

s 
(6

-7
-8

1

re
ac

he
r.

, S
tu

de
nt

s
an

d 
P

ar
en

ts

le
ac

he
rs

le
ac

he
rs

`.
 S

tu
de

nt
s

an
d 

P
ar

en
ts

C
ou

ns
el

or
%

 a
nd

T
ea

ch
er

s

l e
ac

he
rs

. L
ib

ra
r-

Li
n%

 &
 S

tu
de

nt
.

D
ep

t C
ha

irp
er

so
n

&
 C

oo
rd

in
at

or

D
ep

t C
ha

irp
er

so
n

&
 C

oo
rd

in
at

or

M
id

dl
e 

S
ch

oo
l

P
rin

ci
pa

l

M
id

dl
e 

S
ch

oo
l

P
rin

ci
pa

l

C
oo

rd
in

at
or

 0
1

H
ea

lth
, P

h)
, s

te
al

E
du

c.
u.

on

C
oo

rd
in

at
or

Li
br

ar
y 

C
oo

r-
di

na
to

r 
an

d
M

ed
ia

 S
pe

ci
al

is
t

S
ta

ll 
of

 M
id

dl
e

M
id

dl
e 

S
ch

oo
l

S
ch

oo
ls

P
rin

ci
pa

ls
 (

2)

S
ta

ll 
of

 M
id

dl
e

M
id

dl
e 

S
ch

oo
l

S
ch

oo
ls

P
rin

ci
pa

ls
 a

nd
C

om
m

un
ic

at
io

ns
C

oo
rd

in
at

or



REFERENCES



SEECTED RESEARCH REFERENCES
1 Alexander. L'illiani N1..1 Sun e% 01 Organization Patter In u/ Rear

ganized Sc hool.%. Washington, 13.C.. U.S. Department of
Health, Education and Vel fare. 1968.

2. Arhelger. Homer. "Guidance in the Three-Year Commissioned
Junior High Schools of Indidia. A Coniparatnee Analysts, 1952-
1962." Docuiral dissertation. Indiana University. 1962

3. 13obroll, John L.; Howard, Joan G.; and Howard, Alvin W.; ''The
Principalship. Janior High ;aid Middle School :VASS') /Wenn
54-61, April 1974.

4. Bough, Max Li, Indiana Middle School Surve% Terre Haute, In-
diana. The Curriculum Research and De. elopiaent Center, Indiana
State University, January 1971.

5. Bowman, Jack M. Insemce Education Programs in the Junior
High Schools of the North Central Association of Colleges and
Secondary Schools." Doctoral dissertation. Indiana University,
1971.

6. Bruner, Jerome S. "blmier and Plage t's The Growth of Logical

ThinAing. A Psychologist's Vie vv llt Jouruai
Nyeho/ogr 50: 363; 1959.

7 Carlisle Area School District. "Middle SchoolsGeneral Planning
Outline." Carlisle. Pa.: Area School District, September 1974.

8. Cifleman, James S r/te,Alt/o/eAcent Sot rely. Ness York. Cromwell.
Collier Publishing Co., 1961.

9 Creek, Roy J "Middle School Rationale. The Sixth Grade Compo-
nvt." Doctoral dissertation. University of Pittsburgh, 1969.

10 Cuff, William A. "Middle Schools on the March." Notiomil Aa-

yuc tatton of So ondar% School Principal.% Bulletin 52: 135-40; May
1968.

I I. Day is, Edward L ''A Comparatke Study of Middle Schools in New
York State." Doctoral dissertation. University of New Mexico,
1970.

12. Ducats, Wilfred P. 'A,Study of the Grade Organizational Structure
of the Junior High School as Measured by Social Maturity and
Opposite Sex Choice." Doctoral disertotion. University of Hous-
ton. 1963.

26 25



! 3. Dupuis. Victor L. "Shake-Up the Curriculum. Minicourse Prepara-.
non.- Nannnal ianon ul Sec nuhn heal Prim:pals Bulletin

59: 83-87: September 11175.
14 Dupuis, Victor L. . and Kohut. Sy lv ester. Jr.. "The Nongraded High

School 'Try it. You'll Like it.' American Secondary Education

20-22: March 1973,
15. Educational Research Sery nes. American Association of School

Administrators and Research DIN ision. "Middle Schools Circular
No. 3, Washing:on, D.C.: National Education Association. May
1965.

16. , "Middle Schools in Action." Circular No, 2.
Washington. D.C.: iVational Education Association, 1969.

17. Eichhorn, Donald H. The Middle School. New York: Center for
Applied Research in Education. Inc.. 1966. p. 3.

18. Faust. M.S. "Development Maturity as a Determinant in Prestige of
Adolescent Girls." Child Development 71: 182 -83: 1960.

19. FrazierT.Alexander, The New Elementary School. Washington.

D.0 . Asso):iation for Supervision and Cuiriculum Development,
1968.

20. Freedre, Shirley D. An Exploration of Teachers' Attitudes Toward
Selected Activities in Organized Curriculum Improvement." Doc-
iv! dissertation. University of Tennessee. 1971.

21. Fugate. lopes P. "An Analysis of the Implementation Year of a
Junior High School Modular Schedule as It Relates to Teachers.
Stuilents. Parents. Achievement and Grades." Doctoral D,sserta-
tion. University of Idaho. 1970.

22. Gotewood. Thomas E. "A Comparative Study of the Functions.
Organizational Structure, and Instructional Process of Selected
Junior High Schools and Selected Middle Schools." Doctoral dls-1
seriatim:. Indiana University, 1"0.

23. Georgiady, Nicholas P.. and Rai.. no. Louis G.. "Do You Have a
Middle School' ?'' Middle School hi the Washington. D.C.:

Association for Supervision and Curriculum Development. 1974.
pp. 26-29.

24. Glissmeyer, Carl H. "Which School for the Sixth Grader, the
Elementary or the Middle School'?" California Journal of Educa
fiend Research 20: 176-85: September 1969,

26 27



25. Hicks, B. L., andtHunka, S. The Teacher and the Computer.
Philadelphia: W. B. Saunders Co., 1971.

26. Hines. Vynce A. "Suggested Evaluation Approaches." April 1974.
ERIC ED 093 998. _

27. I.:01er. Irene B. I'LlMills-E;Goc wiltiMiddle School, Prince William
eountyIndividualized French Program." ERIC ED, 071 511.

28. Kealy, Ronald D. The Middle School Movement. 1960-70."
National Elementary Principal 51:20-25; November 1971. ,

29. Kohut, Jr., Sylvester. "Curriculum, Instruction, and Communica-
tion in the Middle School." ERIC ED 102 100.

30. , "Minicourszs in the High School Social Studies Cur-
riculum." The Social Studies 64: 169-71: April 1973..

31. " Videotaped Soapbqx Operasin the English Classroom."
Indiana English Jo:irnal: Fall 1976.

32, Koslick, William F. "An Analysis of the Effect of School Organiza-

. nowt' Plans Upon latructional Modes in the Classroom." Doctoral
dissertation. The Pennsylvania State University, 1972.

33. Lewis. James, Jr. Administering' the Individualized Instrut lion
vprogrtun. West Nyack, NY: Parker PublishingiCmany, Inc.,
197 I.

34. McGlasson, Maurice. The Middle School: Whence? What?,

Whither? Bloomington, Ind.: Phi Delta Kappa Educational Founda-
tion. 1973.

35. Michigan Association of iIidule School Educators. The Middle
School, A Positjon Paper. MAMSE, 1975. pp. 10-11

36. Mitzel, Harold E. "Computer Technology: Its Future Role Basic

Education." Journal of Teacher Educatiork 2: 124-29; 1 4
37. Mooney. Patrick F. "A Comparative Study of Achievement and

Attitude of 10 to L4 Year Olds, in a Middle School and in Other
School Organizations." Doctoral dissertation. University of
Florida: 1970.

38. Mulligan, Glenn. The Relation of Selected Teacher Characteristics
and Pupil-Teacher Interaction in the Classroow." Doctoral disserta-
tion. Indiana University, 1969.

39. Myers, Norman K. "Physical, Intellectual, Eipotional and Social
Maturity Levels of Eighth, Ninth, and Tenth Grade Students with
Implications for School Grade Organization." Doctoral disserta-
tion. University of Missouri, 1970.

28



ocher, Lloyd D. "A Study of the Content, Scope, and Methods
Employed in Implementing Occupational Information in the Indiana
Middle School." Doctoral dissertation. Indiana University, 1971.

41. Nevins, James B. "A Comparative Evaluation of the Curriculum in
an Innovative and a Traditional Junior High School -Based Upon
Certain Characteristics of Student Educational and Personal De-
velopment." Doctoral dissertation. Texas Tech University, 1970.

42. Ramey, Glenn V. "The Sexual Development of Boys." American
Journal of Psychology 6: 217-33; 1943.

43. Ryan, William. "A Comparatives' Study of Beliefs and Factors In-
flueliting the Selection of the Junior High School as a Teaching
Level." Doctoral dissertation. Indiana University, 1966.

44 Simpson, George C., and Smith, George J. Middle School Survey of
New York State. New Paltz, N.Y.: Mid-Hudson School Study ioun-

...../ cil, 1967.
45. Slate, Virginia S. "A Progra;ii to Train the Middle School Princi-

pal." National Association of Secondary School Principals Bulletin
59: 75-81; November 1975.

46. Stainbrook, James. "A Current and Comparative Analysis of the
Professional Preparation of Teachers in the Junior High Schools and
Developing Middle Schools in Indiana." Doctoral dissertation. In-
diana University, 1970.

47. Stolz, Herbert A., and Stolz, Lois M. "Adolescent Problems Re-
lated to Somatic Variations." The Forty-Third Yearbook of the
National Society for the Study of Education,. Part 1 Adolescence,
(Edited 6y Nelson B. Henry.) University of Chicago Press, 1944.

48. Stone, C. P., and Barker, R. G, "The Attitudes and Interest of
Premenarcheal and Postimenarcheal Girls." Journal of Genetic
Psychology 54: 61-611; 1939.

49. Strang, Ruth. The Adolescent Views Himself. A Psychology of

Adolescence. New York: McGraw-Hill Book Co., 1957:
30. l'i,xas Education Agency. A Tentative Frame for Developing Conn

( ,
prehensive K-12 Career Education-The World of Work. Austin,

4 tTexas: toe Agency. April 1972.
51. Tobin, Warner E. "Team Teaching in the Middle School:: The

Middle School Program. Pennsylvania Association for Supervision
lad Curriculum Developmtnt. 23-24; May 1973.

29

28 ,



ti

52 Trauschke, Edward M. An Evaluation of a Middle School by a
Comparison of the Achiev entent. Attitudes, and Sell-Concept of
Students in a Middle School with, Students in Other School Organi/a-

tions." Doctoral dissertation University of Florida, 1970.
53 Trauschke, E. M. , and Mooney , Patrick F. "Middle School Ac-

countability... Muidie School in tin' Making.. Washington. D.C.:
Association for Superb ision and Curriculum Development. 1974.
pp. 9-12.

54. Walker2George H., and Gatewood, Thomas E. "The Status of
Middle Schools in Michigan... Michigan Journal (y Secondary
Ethication 13: II-15: Summer 1972.

55 Wogaman, Maurice A. "An Analysis of Guidance °rpm/anon and
Services in Selected Junior High Schools in the State of Ohio."
Doctoral dissertation. Indiana University. 1955.

1, 9
30

tp



GENERAL REFERENCES
Alexander, William M.. and Williams. Emmett I. The Emerging Middle
. School. New York: Holt. Rinehart. and Winston. Inc., 1969. A
. comprehensive introduction to the middle school.
Bough. Max. editor. Junior High-Middle School Bulletin. Published

quarterly by the Indiana State University. A brief but informative
bulletin of practical ideas for teachers, and administrators.

COppock. Nan. School Leadership DigestMiddle Schools. Arlington,
Va.: National Association of Elementary School Principals. 1974.
ERIC ED 091 801.

Elie. Marie-Therese. "A Comparative. Study of Middle School and
Junior High School Students in Terms of Socio-Emotional Problems,
Self-Concept of Ability to Learn. Creative Thinking Ability, and
Physical. Fitness and Health." Doctoral dissertation. Michigan State
University. 1970.

Gatewood. Thomas E., and Dilg Charles A. The Middle School We
Need. Washington. D.C.: Association for Supervision and Cur-
riculum Development, 1975. A report from the ASCD group of the
emerging adolescent learner.

Grooms. M. Ann. Perspectives on the Middle School. Columbus, OhiO:

Charles E. Merrill Books. Inc., 1967. ERIC ED 207 602.
Gruhn, William T.. and Douglas. Harl R'. The Modern Junior High

School. New York: Ronald Press Company. 1947. A standard post-
World War 11 text.

Hansen. John H.. and HearnArthur C. The Middle School Program.
Chicago: Rand McNally and Company. 1971

Howard. A. W.. and Stounbis, G. C. The Junior High and Middle
School: Issues and Practices. Scranton: Intext Educational Pub-
lishers. 1970.

Koos, Leonard V. The Junior High School. Boston: Ginn and Company,

1927. A fine review of the early junior high school for historical
perspective.

McCarthy, Robert J. Ungraded Middle School. West Nyack, N.Y.:
Parker Publishing Company. Inc., 1972. Excellent test for the middle
school administrator.

Malinka, Robert M. Middle School Bibliography. Indianapolis. Ind.:
Middle Sc4iool Research and Resource Center. 1975. In addition to

31

30



this publication, the Center provides a wide variety of free middle
school materials provided by schools throughout the country.

Moss, Theodore C. Middle School. Boston: Houghton Mifflin Company,
1969.

Overly, Donald E.; Kingh.om, Jon Rye; and Preston, Richard L. The
Middle School: Humanizing Education for Youth.Worthington, Ohio:
Charles A. Jones Publishing Company, 1972.

Popper, S. H. The American Middle School. -Wali Tiam, Mass.: Blaisdell
Publishing Co., 1967.

Pringle, Ralph W. The Junior High School. New York: Mc-Graw-Hill
Book Company, Inc., 1937. A psychological view of junior high
teaching during the pre-World War II period.

Pumerantz, Philip, editor. The Emerging Adolescent Learner in the
Middle Grades. Springfield, Mass.: Education Leader Ship Institute,
Inc. A multimedia presentation featuring the following topics: impli-
cations of the curriculum (Boyce Medical Study), operational prob-
lems, the nature of the emerging adolescent, learning strategies, adult
mddels, and the impact of social forces on children.

Ramano, Louis G.; Georgiady, Nicholas P.; and Heald, James E. The
Middle School, Selected Readings on an Emerging School Program.
Chicago: Nelson-Hall Company, 1973. A collection of 57 articles
with an excellent bibliography.

Schoo, Philip H. "Students' Self-Concept, Social Behavior, and At-
titudes Toward School in Middle and Junior Highs." Doctoral disser-
tation. University of Michigan, 1970.

32

31


